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ABSTRACT 

Summaries of research findings on the following 
topics are compiled in this document: (1) students in schools with 
well-equipped resource centers and teacher-librarians perform better 
on achievement tests; (2) developing student competence in research 
and study skills is most effective when integrated with classroom 
instruction through cooperative planning and team teaching; (3) 
teacher-librarians who are extroverted and less cautious tend to be 
more successful; (4) teacher-librarians in secondary schools are not 
as involved in cooperative programs with classroom colleagues as 
principals, teachers, and teacher-librarians think they should be; 
(5) secondary school resource centers are more effective when 
designed according to the needs of the instructional program and 
student population; (6) students generally use libraries as a 
complement to school resource centers and generally prefer books to 
other resources; (7) the role of the principal is the key factor in 
the development of effective school library programs; (8) school 
library media coordinators have positive effects on library program 
development in the school district, but experience role conflict in 
their work; (9) teacher-librarians need to publish more about 
teacher-librarianship and school library programs; and (10) 
continuing education opportunities need to be increased for 
teacher-librarians. Each of the findings is presented on a separate 
page together with additional comments on the research and several 
references. (SD) 
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Summary of EL Research Findings to 

Date 

Students in schools vith veil-equipped resource centers and professional teacher- 
librarians vill perform better on achievement tests for reading comprehension and 
basic research skills. [EL 14:51 

The development of student competence in research and study skills is most effective 
vhen integrated vith classroom instruction through cooperative program planning 
and team teaching by tvo equal teaching partners - the classroom teacher and the 
teacher-librarian. [EL 14:4) 

Teacher-librarians vho are less cautious and more extraverted tend to be more 
successful. [EL 15:2] 

Teacher-librarians in secondary schools are not as involved in cooperative program 
planning and team teaching vith classroom colleagues as equal teaching partners to 
the extent that principals, teachers and teacher-librarians themselves believe that 
they should be. [EL 14:3) 

Secondary school resource centers are more effective vhen designed according to the 
needs of the instructional program and of the student population. [EL 15:3] 

Students generally use libraries as a complement to schools resource centers and 
prefer books to other resources. [EL 16:4] 

The role of the principal is the key factor in the development of an effective school 
library program. [EL 16:31 

The school library media coordinator/director has a positive effect on school library 
program development in the school district but suffers role conflict in his/her vork. 
\EL 16:2] 

Teacher-librarians need to assume more responsibility for vriting about teacher- 
librananship and school library programs for professional journals read by teachers 
and administrators. [EL 15:4] 

More and more varied continuing education opportunities need to be provided for 
teacher-librarians in order for them to pursue their ovn professional grovth. [EL 
16:51 
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Students in schools with well-equipped resource cen- 
ters and professional teacher-librarians will perform 
better on achievement tests for reading comprehen- 
sion and basic research skills. 

There is a positive relationship between the level of resource center 
service available and student scholastic achievement. 

In schools with good resource centers and the services of a teacher- 
librarian (TL), students perform significantly better on tests for basic 
research skills, including locational skills, outlining and notetaking 
and the knowledge and use of reference materials, including the use 
of a dictionary and encyclopedia. 

In schools with good resource centers and full-time TLs, students 
perform significantly better in the area of reading comprehension 
and in their ability to express ideas effectively concerning their 
readings. 

The greatest predictor of student achievement (of the school 
resource center collection size and expenditure and public library 
collection size and expenditure) is school resource center collection 
size. 

Students in larger population centers and in larger secondary 
schools have a higher level of resource centei service available to 
them, in terms of collection size, than students in smaller cities and in 
smaller schools. 

Greve, Clyde LeRoy. The relationship of the availability of libraries to the academic 
achievement of Iowa high school seniors. University of Denver, 1974. 130 pages. 
Ph.D. dissertation. (4574-A — #75-1870) 

McMillen, Ralph Donnelly. An analysts of library programs and a deter mmation of the 
educational, ustificatton of these programs in selected elementary schools of Ohio. 
Western Reserve University, 1965. 250 pages. Ed. D. dissertation. (330-A - #66-8017) 

Yarling, James Robert. Children 's understandings and use of selected library-related 
skills mtwo elementary schools, one with and one without a centralized library Ball 
State University, 1968. 210 pages. Ed.D. dissertat.on. (3352-A - #69 4202) 
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The development of student competence in research and study skills is most 
effective when integrated with classroom instruction through cooperative pro- 
gram planning and team teaching by two equal teaching partners — the class- 
room teacher and teacher-librarian. 
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Minimal gains in research and study skills can be achieved through instruction by the classroom teacher or 
the teacher-librarian (TL) alone. Effective instruction depends on the cooperative effort of both teacher and 
TL; stated another way, scheduled library skills classes taught solely by the TL are not as effective as 
integrated, cooperatively planned and taught programs. 

Students in flexibly scheduled schools believe that the resource center is more useful in their school work 
than students in scheduled schools. Flexibly scheduled resource centers provide greater academic benefits. 

The TL and school resource center can have a significant effect on student achievement in information skills 
development and content areas when used effectively. 

The use of the TL to provide spare periods or preparation time for the classroom teacher negates the 
possibility of a successful school program. 

The term "library skills" is misleading since many of these same skills are taught by classroom teachers in 
various areas of the curriculum but are labelled differently (information skills; research and study skills; 
problem-solving skills; etc.). 

Educators of TLs need to provide more leadership and instruction for TLs in cooperative program planning 
^nd teaching and in articulating and teaching research and study skills. TLs should have teaching 
qualifications and classroom experience prior to further training as a TL. 

Becker, Dale Eugene. Socio! studies achievement of pupds in schools with libraries and schools without 
hbranes. University of Pennsylvania, 1970. 172 pages. Ed.D. dissertation. (2411-A — #70-22,868) 

Hodson, Yvonne D. Values and functions of the school media center as perceived by fourth and sixth 
graders and their teachers in compared school setting?. State University of New York at Buffalo, 1978 188 
pages. Ph.D. dissertation. (39:3-4, 1172-A — #7817042) 

Smith, Jane Bandy. An exploratory study of the effectiveness of an innovative process designed to integrate 
library skills into the curriculum. George Peabody College for Teachers, 1978. 1974 pages. Ph.D. dissertation 
(39:8, 4569 — #7902510) 
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Teacher-librarians who are less cautious and more 
extroverted tend to be more successful. 
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Teacher-librarians tend to be responsible, emotionally stable, cautious, 
intellectually curious, energetic, non-assertive, and i*jss trusting of 
colleagues. 

TLs in exemplary resource centers are extroverted and independent; 
as leaders they have "tough poise". 

The best set of predictors of high circulation of materials in the resource 
center is a high extroversion score and a high degree of curriculum 
involvement by the TL 

There is a significant negative correlation between cautiousness and 
curricular effectiveness. 

High role conflict scores are significantly associated with low cau- 
tiousness, responsibility and emotional stability; high role ambiguity 
scores are significantly associated with low responsibility and emotional 
stability. 

TLs differ significantly from librarians as a group as measured in 1957; 
they are more extroverted, demonstrate less neurotic tendency, and 
are more sociable. 



Charter, Jody BecWey. Case studies of six exemplary* public high school library media 
programs. Florida State University, 1982. (43.02, 293-A — #DA8215239) 

Hambteton, Alixe Eizabeth Lyon The elementary school librarian in Ontario: a study of 
ro^perceprion, role conflict and effectiveness. University of Toronto, 1980. (41:06, 

Madaus, James Richard. Curriculum involvement: teaching structures, ami personality 
^S^r SbranQns m s<:hooi meda programs. University of Texas, 1974. 123 pages 
FtiD. dssfcrtation. (5436 A - #754965) 
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Teacher-librarians in secondary schools are not as involved in cooperative 
program planning and team teaching with classroom colleagues as equal teaching 
partners to the extent that principals, teachers and teacher-librarians themselves 
believe that they should be. 

If the teacher uses the resource center and consults with the teacher-librarian (TL) about planning student 
work, then the use of the resource cemer is greater. In fact, students rate schools more highly when there is 
agreement and communication among principal, teachers and TLs regarding program objectives and where 
there is planned consistent and integrated instruction in library use. Student perceptions are valid indicators 
of program quality and, when carefully documented, can guide expenditures for resource center support 
Ustncts should seek program evaluations annually from graduating studer/s. 

Important factors which affect TL involvement in curricular issues include the principal's attitude towards the 
ILs role, teacher preference for TLs with successful teaching experience and a teacher's frame of reference, 
the amount 01 support staff, lack of teacher understanding of the role of the TL and the potential of the 
resource center. The evidence is inconclusive as to the extent to which the personality of the TL makes a 
signincant difference. 

Qualified TLs rate curricular tasks as more important to their role than those without additional qualifications. 

Since principals, teachers and teacher-librarians ail agree on the importance of cooperative program planning 
and teaching, a J three should be involved in resolving issues mitigating against substantial involvement. TLs 
need to organise more in-service training for colleagues; and educators of TLs need to revise programs to 
include courses which foster cooperation and understanding between teachers and TLs. 

£2 "J?" 11 *' <te "hoot library meda specialist's invoft^/.ncumcu/iwptortngandimp/cmcntaton.n 

small /ugh schools <n Oregon Un.vers.ty of Oregon, 1979. 183 pages. Ph.D. dissertation. (40.6.2955-A; #7927234) 

^C^^^t^3&^^ ^ ^/George fW, CoOege for Teach.,. 
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Secondaiy school resource centers are more effective when designed 
popdation " ° f instructional Program and of the student 

Educational specifications developed through the cooperative efforts of teacher-librarians teachers 

Secondary school resource centers should be planned for greater flexibility. There is no optimum 

sScSn°ece^rhci enterS: ^ ituat ™ PreS€ " tS ^ iteJS X 3 

spaces necessary, however, regardless of the uniqueness of the school philosophy. 

s?condS ^hod. 9rOWin9 aWaren6SS ° f ^ ^ f ° r areas for dependent study in the 

^KtiS^Vr 18 ^ i 6qUired f ° r 6ffeCtive prosrams: a S^ 3 ' stu ^ ^d reading area an 
shXoSS 

The cleS smdl^S ^ ^ "^Jf? ^ 25-30%, and supportive areas 20-25%. 

aSSoaS such StSfe ea i h ° Ul ? ^ 031331316 ° f ^ 10% of the student P 0 ? 1 ^" ««d 

£fS 02,6 ^"l* 1 ^ taka ; " plannin3 ,xm «x. More attention should be paia to soatial relations- 

c^ler -Se S ST"'; ""T f 8 leSS COnCerned »* h ,he P h «^ <«*«• of the resource 
iSS£!SBM>'- Ra "™" 9 ^ '**•* fo ' *« "°»*« U*™* 1951 178 Msi s. Ph.D. 
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Students generally use libraries as a complement to school resource 
centers and prefer books to other resources. 

TLs believe that students are more aware of resources and services than they really are. 

Only a small percentage of students use the resource center regularly and these tend to be the 
better students. 

In order of frequency, students use books (through the card catalog) as the medium of choice, 
periodicals (through the Readers guide) second and encyclopedias third. Periodicals used tend 
to be in the resource center. 

Students have a more positive attitude to the resource center when there is a full-time TL. 

Most students use the public and/or college library as a complement to the school resource 
center. 

Ducat, Mary Peter Gaver. Student and faculty use of the library in three secondary schools Columbia University, 
1960 302 pages. DLS dissertation (LC Card No. Mic 60 2449). 

Durand, Joyce Jenkins A bibhometric study of student use of periodicals for independent research projects m 
high schooi libraries with implications for resource shjrmg Georgia State University. 1985 140 pages. Ph D. 
dissertation. (46/08-A, 2115). 

Geppert, Alida L Student accessibility to school library media center resources as viewed by media specialists 

and compared to student in Southivestern Michigan secondary schools Western Michigan University, 1975. 134 
pages. Ed D dissertation (#76-8463). 

Stroud, Janet Gossard Evaluation of media center services by medic staff, teachers, and students m Indiana 
middle and junior high schools, Purdue University J 976 186 pages Ph.D. dissertation (37/08- A, 4674, #77-1783) 
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The role of :he principal is the key factor in the development of an effective 
school library program. 

The attitude of the principal to the role of the teacher-librarian (TL) affects the TL's involvement 
in curncular issues. 

Exemplary school library resource centers are characterized by strong administrative support. 

Principals in schools with exemplary resource center programs establish evaluation proce- 
dures, integrate the resource center in instructional programs, encourage student and teacher 
use and provide flexible scheduling. 

TLs continue to view the support of the principal as critical to program improvement. 

Principals may serve as a barrier to the improvement of resource center programs if they do not 
perceive the need for change and do not have the necessary expertise on which to base 
improvement decisions. 

Anderson Edward Lawrence The educational metha budding coordinator- his role as perceived by school administra- 
tor,. Michigan State University. 1970. 163 pages PH d dissertation. (4374-A, #71 2019). 

nn a o!c r ', 1 JO fQ B ^'f V Cose _, pro/,,es °' s,x e™™Pl°ry pMic high school library media programs. Florida State 
University, 1982. 321 pages. Phd dissertation (43 2, 293 A, »DA 8215239) 

Con. Graham Peter Factors that affect tf a school library media specialists involvement ,n curriculum p/onn.ng and 
SS^SSSS UniVerS " y °' 0reS ° n - 1979 18 3 Pages. Ph D dissertation (40.6, 

Guise, fenumin R A survey of public school library resources m Arkansas North Texas State University 1972. 152 
pages Ed D. dissertation (33.4, 4444-A »73 2904). 

Hellene. Dorothy Lorraine Ingalls The relationships of the behaviors of principals in the state of Washington to the 
SkaT"" V med '° Pr ° 9r0mS Un,vers "V of Washington, 1973. 161 pages. Ed. D. dissertation. 

Shields, Dorothy McDonald A fault tree approach to analyzing school library media services. Brigham Young 
University. 1977. 203 pages. Ed D. dissertation (2392-A, 077-23, 174) 

Walker Carol Chism 77ie role of the principal in the provision of effective library services in se/ec(ed Indiana 
elementary schools Indiana University. 1982. 107 pages Ed. D. dissertation. (42 11. 4683-A. »DA 8209883). 



WHAT 
WORKS 




RESEARCH: 
THE IMPLICATIONS FOR 
PROFESSIONAL PRACTICE 



Research 
Finding: 



Comment: 



References: 



The school library media coordinator/director has a positive effect on school 
library program development in the school district but surfers role conflict in 
his/her work. 

The existence of a library media director results in significantly higher implementation of professional 
guiding principles for personnel, budget, purchasing, production, access and delivery systems, pro- 
gram evaluation, collections and facilities. 

The higher the director's position is placed in the hierarchy, the wider the range of activities that can be 
performed in the development and regulation of school library programs and services. 

The director suffers role conflict due to differences of expectations and perceptions of performance 
among and within principals, teacher-librarians and the supervisor of the director. 

The director suffers conflict in realizing the organization's objectives due to the real, practical job world; 
teacher-a>rarians are aware of a gap between the real and ideal roie behavior of the director insofar as 
the organizations goals are concerned, also resulting in conflict for the director. 

The director finds that "the real world" makes it more difficult to attend to human needs than one 
ideally believes that one might be able to; teacher-librarians believe there exists a very evident gap 
between the real and ideal world insofar as human needs factors that they want the director to display 
toward them, again creating more conflict for the director. 

Perception of performance is uncertain among the groups. The director works most closely with: 
pnncipals, teacher-librarians and the director's supervisor. 

A comparison of perceptions and expectations for a central administrative leadersh.p role of hbrary media director as an 
p 693) behavior. Andwood, Donald Edward. St. John's Un.vers<ty, 1984. Ed.D. dssertauons. (45/03- A. 

s^^SL^ITT "^n ''^ ****** and «»* and actMt.es of state school Obrary 

supervisors. Esther Mary Carter. Ph.D. dissertation. Indiana University. 1971. (2719A Order No. 71-29. 562). 

5^of1^5^A^^ a ~ dis,nc ' and **** " **- Gordon Co,e,nan - Jr - 64 D d — 

otrXa^ Ru.hBeCerNev.ombe. Ph.D. 
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Teacher-librarians need to assume more responsibility for writing about 
teacher-librarians hip and school library programs for professional journals 
read by teachers and administrators. 

An accepted means of communication with teachers, that of writing in professional journals, is not 
being used to its fullest potential in communicating the contribution of teacher-librarians and school 
resource centers tn education. 

Articles concerning teacher-librarians tend to be accurate only when written by teacher-librarians 
themselves or those intimately involved with good programs. Teacher-librarians are occasionally 
described in disparaging terms by others. 

General journals in education tend to mention teacher-librarians and media more than curriculum 
and association journals. 

Simple identification of the resource center appears much more frequently than discussion about 
teacher-ubrarians and the resource center program. 

Where articles do appear about the teacher-librarian and resource center they are more generally 
directed to the general aspects of teaching than to the needs of specific subject areas. The area of 
cumcular emphasis has tended to be language arts rather than social studies, science and other core 
areas. 

Education is emphasizing research and development but these are virtually missing in articles about 
library programs which appear in journals for administrators. 

Acceptable levels of financing resource centers are seldom mentioned in journals aimed at school 
administrators. Where finances are discussed they concentrate on expensive facilities but not the 
ongoing expense of operation. 

The cause and effect between the resources necessary for a good program and good service is 
omitted from journals for administrators. 

? du "k° n 5 ticles journals for administrators which mention the library program dropped from 224 
in 1954-1955 to 95 in 1960 to 61 in 1969. 

Information about the teacher-librarian and resource center, when included in journals for teachers 
and administrators, does not emphasize the curricular role of the teacher-librarian. 

I^SS Ba f a - Ti ? CO "'7^"° n °J ***** ™*° P"*°™ <° elementary and secondary educate as 
P^yedj" professvnal jaumab ovadoUe to school odrrunxtrators from I960 to 1969 Un,vers.ty of Michigan. 1971 262 
pages. Ph.D. cbssertatwa (6466- A — #72-14,8%) 

«S;S a ^ A ^ hb ! 0ry ' S co , ntnbution » the total educalvnal program of the school, a content analyse- o/ 

Mte sllS the fieldof educate Univers.ty of Michugan, 1957. 389 pages. Ph.D. cl.ssertat.oa ( 1442 - LC Card No 

r^Sfw^S^TT" ^J^ 3 ^ ,he med ° Cm,er - 05 re " Kted " Professnndjoumds for elementary school 
jeachers. Wayne State Ur.ivers.rv, 1970. 243 pays, EdD. dissertatioa (293-A - #71-17, 324) 
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S/^ m0 / e v L arie s d L contin «in3 education opportunities need to be 
provided for teacher-hbrarians in order for them to pursue their own 
professional growth. 

ISl^LSlSS ^ P ° nd t0 professional development opportunities which are of high 
quality and which offer new and creative ideas applicable to the job site. 

pSarnr ti0n ** **** ^ detraCt ^ kom attcndin S Postanal development 

«SZ dStnCtS °" SC ~ !n9 di6nt **** SUch 25 s ^ 

University continuing education programs should reflect the expressed needs of TLs such as 
microcomputer applications to their role and the resource center 

ihS° PS l, PreS f n J ed 31 ? oni ? r T CeS <*" pr0vide effective continuing education by effecting 
changes in knowledge and attitudes toward a particular topic. 9 

Continuing education opportunities need to be provided in a variety of formats and approaches 

441oA) humeri! Minos University, 1981 146 pages PhD dtssertation (Volume 42. Number 10. 




